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Abstract
My educational experiences from childhood are truly what motivated me to become a teacher, and I
revisit some of those same experiences as I reflect upon my intentions to become a high school principal.
I truly believe that I became a teacher because I knew I could have an impact on young people, both
academically and personally, and ultimately I could make a difference in their lives. My personal
experiences with the educational system have not always been positive, but, nonetheless, they have been
motivating.
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My educational experiences from childhood are truly what motivated me
to become a teacher, and I revisit some of those same experiences as I
reflect upon my intentions to become a high school principal. I truly believe
that I became a teacher because I knew I could have an impact on young
people, both academically and personally, and ultimately I could make a
difference in their lives. My personal experiences with the educational
system have not always been positive, but, nonetheless, they have been
motivating.
I attended a Catholic elementary school and went to a Catholic high
school. It is there that I learned the value of treating students with respect
and dignity, regardless of their background. I am the sixth child of seven
children and grew up in a "broken home." I am always intrigued by the term
"broken home" because it implies that single-parent homes need fixing. In
our case, the single-parent home was the best possible environment for my
brothers, my sister, and me. My mom became a single-parent when she
was 34 years old. She worked full-time to provide the best she could for all
of us. Unfortunately, her hard work meant she could not attend all of the
school functions, though she made every effort. Her hard work also meant
she could not sit down every night, read to us, and help us with our
homework. While we may not have been the brightest students in our
respective classes, we were capable, educable students that were
overlooked by teachers and administrators alike. While the teachers may
have thought we knew our reading groups only as "red group", "blue
group", and "green group", we knew the groups were "good readers",
''capable readers", and "need help readers." Unfortunately, the
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teachers insisted on working with the good readers, perhaps because it
gave the teachers a sense of accomplishment and satisfaction in a
profession with few extrinsic rewards. Whatever the motivation, ultimately
they bruised my desire to learn and the dignity I should have felt when
going to school. Given the fact that it was a Catholic school, I guess I
expected more. My elementary teachers were neither professional nor very
Christian.
High school was not much different. While there was less evidence of
tracking in the classrooms, there was evidence that the school was not too
concerned if I succeeded or not. The greatest example of this was my
having to advocate for myself to have a counselor talk with me about my
options for post-secondary education. I think the counselor was somewhat
dumb-founded that I considered furthering my education. After all, I was
from a single-parent family and was poor. While the counselor viewed
those facts as deterrents, they served only as motivators for me. I was
inspired to become a teacher so that I could provide an education to all
students regardless of their background and their ability level. I am
committed to using my masters degree to lead a faculty willing to afford a
quality education to all students; a faculty that ensures that every student
will leave the building with not only skills, but more importantly, students
will leave with their dignity.
Vision
My vision as a secondary principal has become more focused and clear;
however, I think "vision" is evolving. While I hold certain core values that
will not be compromised, my vision for my role as secondary principal may
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depend on the school, the community, the faculty, and above all, the
students. My vision may not necessarily compliment the reality at a
particular school; therefore, I must always challenge myself to establish a
clear picture of a school environment before I establish a vision for that
particular school.
What is an effective leader? The role of the educational leader has
changed over the years; oftentimes mirroring the industrial model.
Leadership has traditionally been characterized by the central values of
power and control; ultimately it is "bossing," not leading. Managing has
also been characterized as leading, but it is not. While it is important to
manage an organization, it is not leading. Leading is defined as "the
process of influencing others to achieve mutually agreed upon purposes for
the organization" (Patterson, 1993, p. 3). This definition encompasses
many things. First, it implies that leadership is a process. While an
individual may have certain expertise and skills today, those skills may be
ineffective tomorrow. Second, is the concept of influencing others. While
leading may involve persuasion, it does not mean coercion or bossing.
The third aspect of this definition is the "mutually agreed upon purposes for
the organization." This implies that the goals are supported by all people
involved and consensus has been reached. This may, at times, effectively
change the leader's role as follower, and the followers' role as leader
(Patterson, 1993).
An effective leader must have consensus building as a core value. One
of the most frustrating experiences for me as a teacher, is the lack of
consensus on matters for which decisions have been made.

Consensus
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ideally means that everyone agrees with the decision after open and
extensive discussion and consideration. It is neither a bargaining or an
exchange process, nor does it call for accepting the lowest common
denominator. Consensus clearly challenges members to go beyond the
individual perspectives to do what is best for the whole organization.
Consensus building must be open to participation, open to diversity, and
accept conflict as part of the process (Patterson, 1993). The effective
leader must guide the group in thoughtful discussion to achieve consensus,
and then must challenge the individuals within the group to agree not to
sabotage the decision that has been made. People may not agree with the
final decision, but they must agree to allow the decision to stand and work
to make the decision successful.
Effective leaders provide leadership through establishment of a vision
and a value system. Vision alone will not make a successful school. My
favorite quote regarding v~sion comes from a video entitled, The Power of
Vision (1992). The quote stated, "Vision without action is merely a dream;
action without vision just passes the time; vision with action can change the
world" (Barker, 1993). Leaders with vision have consistent policies to
delegate and empower others, thus sharing leadership (Murphy & Louis,
1994). Leadership must be viewed as multidimensional. Values, goals,
beliefs, and decision making interact to influence leadership practices and
behaviors. Ultimately, what leaders think about and the beliefs and values
that drive those thoughts will have a huge impact on their school (Parker,
1993).
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Effective leaders realize that student learning is influenced by the culture
of the classroom, school, and district. Peter Senge (1990) said "A vision
not consistent with values that people live day by day will not only fail to
inspire genuine enthusiasm, it will foster outright cynicism" (Doud & Else,
p. 6-6). With that in mind, school leadership involves developing strategies
to facilitate learning within the framework of the values already present,
creating an environment that fosters motivation to learn, and directly
impacts the way students come to view learning (Parker, 1993).
Continuous learning is a core value of mine. As I challenge myself to learn
more about effective strategies to use in my classroom, so must I do the
same type of learning to be an effective school administrator. I will
continuously develop new knowledge about school leadership as it
relates to the nature of teaching and learning. I know my main purpose as
the school leader is to set the tone for the environment; an environment that
is committed to increasing learning and achievement for all students.
There are three areas of focus that I believe an administrator must
concentrate his/her efforts in order to better the school climate and
positively impact student learning. The first is the administrator's role as
instructional leader. The second is the administrator's responsibility to
bring technology into the schools in order to prepare students for the fast
changing world of work. Finally, I will focus on the role of the administrator
as the bridge between home and school.
Principal as Instructional Leader
Current research indicates that there are five essential categories that
serve to describe the wide array of behaviors in which a principal engages:
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(a) defining a mission, (b) managing curriculum and instruction, (c)
supervising teaching, (d) monitoring student progress, and (e) promoting
an effective instructional climate (Krug, 1993). Defining a mission is
critical to establishing the purpose, goals, and intended outcomes of the
school.
Since the main objective of the school is to provide instruction,
managing curriculum and instruction is a key role of the administrator. If the
school leader has no comprehensive knowledge regarding all curricula,
the leader will be ineffective in challenging the faculty to carry out the
school's mission. My mission then, as a building administrator, is to
constantly challenge my knowledge base regarding the needs of each
instructional area so I can guide and support innovative teaching.
Promoting an atmosphere conducive to learning is the main function
of the building leader. The school climate must be one that establishes
and communicates a mission, defines realistic goals, assesses learning
outcomes, and uses assessment results to determine instruction and
planning (Krug, 1993). Research shows that principals who are effective
instructional leaders: (a) have clear, informed visions of what they want
their schools to become - visions that focus on students and their needs; (b)
translate these visions into goals for their schools and expectations for their
teachers, students, and administrators; (c) continuously monitor progress;
and (d) intervene in a supportive or corrective manner when this seems
necessary (Smith & Andrew, 1989).
Smith and Andrew's research further showed that there are four broad
areas that the principal rnust perfect in order to be an effective instructional
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leader. The first area places the principal in the role of resource provider.
This simply means that the principal maximizes his/her role as instructional
leader by assigning staff members according to their strengths, creates a
positive climate for change, and nurtures creative approaches to change.
The principal also demonstrates the ability to motivate staff members by
stating clear expectations to staff, providing feedback, and encouraging
staff to take risks and be innovative. I firmly believe that everyone operates
more successfully when the expectations are clear and the tools are given
to meet those expectations. This is a critical role of the administrator, and,
when done effectively, reaps benefits for staff and students alike.
The second role identifies the principal as the instructional resource.
This role requires the principal to be knowledgeable about teaching.
Although a principal may not have specific knowledge of every curricular
area, the effective principal must have sufficient knowledge to understand
and evaluate curricular innovations (Smith & Andrew, 1989). This would
entail sharing the latest research findings on teaching and learning with the
staff and using strategies that focus on the improvement of instruction.
The third and fourth roles as discussed by Smith and Andrew (1989)
are the ones that I place as top priorities, the principal as communicator
and the principal as a visible presence. Effective communication must be
displayed to verbalize the vision of the school to the staff, to the parents,
and to the larger community. In order to accomplish this, the instructional
leader must speak and write clearly and concisely. The instructional leader
recognizes what information is appropriate to communicate and is
prepared to implement conflict resolution skills when necessary. I believe
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my communication skills will be a great asset to me as an administrator. It
is my hope that I will communicate effectively with all parties that have a
vested interest in the learning environment of the school.

Promoting two-

way communication that is accurate and sensitive will only promote more
involvement and enthusiasm for the school environment by students,
parents, and staff.
The instructional leader must be visible in order to obtain results. It is
one thing to challenge the staff to be innovative and diligent in carrying out
the school's mission; however, if there is no accountability for the
staff, there is little reason to implement the principal's expectations. The
instructional leader must "drop" into classrooms, manage time to be "out
and around" during school hours, and most importantly, communicate
clearly the obligations of educators for student learning (Smith & Andrew,
1989). I know that if I am the principal, I must also serve as a role model to
staff. I must consistently display behavior that reinforces school values and
protect the school from people's special interests that eventually take away
from faculty instruction and student learning. The visible presence of the
principal appears to be most keenly felt when the principal serves as
rewarder. Acknowledging the achievements of others is a regular practice
by principals who are strong instructional leaders (Giammetteo, 1981 ).
There are many things that I believe about the principals role as
instructional leader; however, my personal challenge will be to implement
behaviors that will impact the learning that occurs in the building I lead. I
must know the curriculum, observe classrooms on a regular basis, keep the
school and community informed of the school's performance, and most
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importantly, do whatever is necessary to limit outside interruptions during
instructional time. Classroom interruptions are one of the major forces that
lead to the decline of instructional learning and clearly negatively impact
student learning and student achievement (Lezotte, 1980). I firmly believe
that strong leadership from the principal is an important factor in improving
school atmosphere when the desired outcome is improvement of student
learning. Strong leaders must constantly remind the staff of the school's
stated purpose or mission, communicate that publicly to the community,
and provide the necessary tools to the staff so they can effectively carry out
the school's learning (Krug, 1993). That is how the principal emerges as a
strong leader; it is directly impacting student learning. That is why there is a
principal.
Administrator as Implementor of Technology
The familiar excuses for the snail-like pace of technological progress in
schools (insufficient money, teacher resistance, little administrative support)
are plausible but ultimately superficial (Cuban, 1994). The cultural beliefs
about what teaching is, how students learn, and the importance of the
student-teacher relationship make it difficult to move from the traditional
style classroom to one that uses a variety of technologies as teaching tools.
If I truly want to be effective as a technology leader, I must research
technology, the variety of uses, and become educated on the process of
developing technology plans.
Because the nature of technology changes swiftly, school leaders must
evaluate their technology plans on a yearly basis. As technology continues
to become more powerful and less costly, school technology plans must
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attach long-term plans when considering the budget cycle (See, 1993).
Schools must consistently revisit their mission and vision statements when
considering the purchase of technology. It is vital to make a school's
technology plan outcomes based, not input based.
Recognizing that technology is more than computers is another vital
consideration when developing a school's technology plan (See, 1993).
As an innovation, school use of computers as a learning tool has spread
swiftly. In 1981, 18 percent of schools had computers; in 1991, 98 percent
had them. In 1981, there were, on average, 125 students per computer; in
1991 there were 18 (Cuban, 1994). Unfortunately, the use of computers
has been designed solely for word processing purposes, and , when used
in the classroom, the machines are used to teach about computers rather
than as an integral tool of instructional delivery. Since many other types of
technology have appropriate uses in education, the challenge to
administrators then is to incorporate as many different types of technology
into the school's plan.
Technology plans not connected to long-term staff development are
destined to fail (Cuban, 1994). Building principals must address the fact
that some faculty are "computer anxious." There remains a lingering
suspicion of these clever machines and the fear of losing control over a
world that has become too fluid and complex strikes teachers as well as
students (Murphy, 1993). It is the responsibility of the building principal
to train the teaching staff and make them aware of the technology
available to use. Unfortunately, this is generally where teacher training
stops. Staff development needs to t1elp teachers take the next steps and
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show them effective applications that can be used in the classrooms to
help students become learners and thinkers (See, 1993). When teachers
are aware of the types of technology and applications available, they begin
to understand how to integrate technology into the curriculum to help them
teach what they are teaching now, only more efficiently and effectively
(See, 1993).
Building principals must guard against the mistakes made in the first
wave of the computer revolution. The first mistake was to view computers
as objects rather than instruments of learning. The second mistake was to
make the machines the medium instead of the instrument of instruction; any
effort to eliminate the personal, interactive relationship between student
and teacher defeats the purpose of technology as a tool. Finally, accroding
to Murphy (1993) allowing the administration of a building (attendance
recording, communications with parents, and policy making) to supersede
the instruction that takes place was a major mistake of the initial surge of
computer use in the schools. Teachers and teaching came second, and
ultimately had to do with leftovers (Murphy, 1993). If administrators had to
perform their own clerical tasks as teachers do, technology in schools might
have kept pace. Educational leaders must work to make computers part of
the professional equipment, same as books and chalk, for every teacher
and ensure that every teacher receives the kind of education and training
necessary to fully integrate the variety of technologies that are available
today, and are to come tomorrow. They will help prepare today's students
for a future in which electronic technologies rule the work place, the
marketplace, and the home (Cuban, 1994).
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Principal as Home-School Connector
From the onset of public schooling, educators have recognized that the
public-service nature of their craft requires the pursuit of support from a
surrounding community (Crowson, 1992). The search for parental and
community support for schools has become proactive of late, however,
schools continue to shut out their parents. A 1988 Gallup survey asked
public school parents how much effort the local schools made to involve
them in school affairs. The results of the survey showed that only 25
percent of the respondents felt the schools made "a great deal" of effort
toward encouraging parental participation (Crowson, 1992). Today public
schools are being asked to be responsive to parents and the surrounding
community, and while community relations is not a new concept to
educational administration, the demands and expectations of school
leaders continues to germinate.
The way schools care about children is reflected in the way schools care
about the children's families (Epstein, 1995). There is a distinct difference
between students and children. When educators look beyond the young
people in their classes as "students" and view them as "children" the
partnership between the school, the families, and the larger community will
blossom. By establishing these alliances, every angle of the child's life will
be positively impacted because all parties share a vested interest, wanting
to help the child learn and succeed.
Virtually all teachers and administrators would like to see involvement
from families and community members, but many do not know how to go
about achieving such participation and support. Gone are the days when a
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principal can close the school doors in the morning and reopen them when
the students leave. Parents constitute an important group that holds
expectations for the role of the school administrator (Gorton, 1991 ). The
expectations parents have for the building principal fall into three
categories: (a) working with parents' groups and community members, (b)
knowing and helping individual parents/report to parents on progress of
children, and (c) working with and showing concern for the children
(Gorton, 1991 ). These expectations make it imperative for building
principals to actively seek partnerships and alliances with the homes and
the greater community.
There are many reasons for developing school, family, and community
partnerships. They can improve school programs and school climate,
provide family services and support, increase parents' skills and
leadership, connect families with others in the school and the community,
and help teachers with their work (Epstein, 1995). The school, family,
and community partnership concept is growing and has been strengthened
by supporting federal, state, and local policies. The Goals 2000 legislation,
for example, sets partnerships as a voluntary national goal for all schools;
Title I specifies and mandates programs and practices of partnership in
order for schools to qualify for or maintain funding (Epstein, 1995).
Research shows that administrators must consider their leadership role
in fostering positive partnerships that will help students succeed in the
classroom. Visible, active involvement of principals with explicit support of
district administration, is the critical factor in a partnership programs
success or failure (Jackson & Cooper, 1993). Administrators must
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establish a written policy that stresses the importance of parent
involvement, communicate that policy, and be willing to allocate dollars,
space, time, and people power in order to make the program successful
(Schurr, 1993).
In my view, developing a home-school partnership is one of the most
critical roles of the building principal. I know that no matter how effective I
am in implementing school policies, providing instructional leadership, and
balancing the budget, if a child is not encouraged, at school and at home,
to learn I will have failed. Because reform efforts include a heavy parental
involvement component, public school principals are being called on to be
more responsive to their parent clientele (Goldring & Rallis, 1993). My
challenge is to create relationships between the home and the school that
are based on mutual respect and shared communications. According to
Swap, (1993) both parents and teachers are to be seen as experts and
resources. Pooling these resources will ultimately afford a better quality of
education for the child and create better ties between the school and the
community.
Conclusion
One force with which the principal contends daily inside the school is
the diversity of the student body, not just racial and cultural diversity,
but the various, pressing needs students bring with them to the classroom.
The following statistics provide insight into the challenges principals now
face with the many sociological and psychological problems affecting
today's students (Cooley, 1993):
* One of every two marriages ends in divorce.
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* A total of 24% of the children under 18 live with one parent.
* A total of 51 % of women return to work before their child reaches the

age of one.
* Suicide is the second largest killer among individuals between the

ages of 14 and 25.
* The United States leads all developed countries in number of

teenagers giving birth and having abortions.
* Approximately 56 million American families indicated alcohol-

related problems; child abuse was reported by 41 % of families.
Children who live in single-parent families come to school with an
emerging set of needs. Many of these families, often headed by females,
suffer economic hardship. The lack of any male authority figure in the
home also may produce behavioral problems. Children come to school
daily with these problems, and others not mentioned, that present a
challenge to the schools (Goldring & Rallis, 1993).
Repercussions of the various problems students bring to school call for a
special type of leadership from the principal. My task, as a building
principal, is to be abreast of the various needs the student body has, realize
it will impact the curriculum, and it is my responsibility to extend my
leadership in order to address the critical issues that are arriving on the
school's door step.
A second force that public school principals must address is the issue of
providing a safe environment for which students can concentrate and
learn. The violence inflicted on young people in America has taken more
than a physical toll. The American Psychological Association reports that
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the post-traumatic stress that children experience as either victims of or
witnesses to violence "includes intrusive imagery, emotional constriction or
avoidance, fears of recurrence, and sleep and attention difficulties"
(Sautter, 1995, p. 389). All of these obstruct normal development and
learning in school and the violence that is in our neighborhoods and on our
streets, has now entered into our children's classrooms. About 11 % of all
crimes occur each year in America's 85,000 public schools. In fact, a
school crime takes place every six seconds (Sautter, 1995). Students
are taking guns to school in record numbers; oftentimes killing teachers,
administrators, and other students. According to the National School
Safety Center, last year guns led to 35 deaths and 92 injuries in the
schools. The National Education Association calculated that on any given
day about 160,000 students stay home because of fear of violence in or on
the way to school (Sautter, 1995). At the national, state, and local level
the search is on for solutions to get the schools out of the crossfire of youth
violence.
According to the National School Board Association (NSBA), many
schools are standing up to violence by trying everything from enacting new
school suspension policies to adopting "zero tolerance" policies for
possession of weapons of any kind or for any kind of violent behavior
(Sautter, 1995). With the widespread of violence occurring in schools, I
know it is my responsibility, as the building principal, to adopt a school
safety plan that is prepared to confront violence that may penetrate into the
school I lead. I must responsibly train teachers, parents, and students in
violence prevention and work diligently to provide the safest environment
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for students to ensure that the education students are entitled to can be
offered in the safest manner possible.
"What the principal does on a regular basis over time, over time
becomes the most important thing in the school" (D. Else, personal
communication, February 2, 1995). My reflection paper has helped me
clarify what it is I want to do on a regular basis in the school that I lead.
I want to build consensus, be an effective instructional leader, make
technology an integral part of the curriculum, reach out to parents and the
larger community, address the sociological and psychological problems
affecting today's students, and establish safe schools for which students
can maximize their learning. I am concerned about the problems young
people face today. I am concerned about the various roles the principal
must perform on a daily basis and the impact the principal has, not only on
faculty, but also on student learning. I am enthused because I know I can
make a difference in young peoples' lives. I know I will constantly educate
myself on curriculum matters and technology applications in the classroom.
I am enthused because this paper has clarified for me why I want to
become an administrator, and this clarification will help me create visions
for the community in which I will serve as principal.
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